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PART  l-GETTING  STARTED 


i-i 

INTRODUCTION 

This  Trainer's  Guide  is  one  part  of  the  Addiction  Research  Foundation  program  called  Teacher 
Training  in  Prevention.  Teachers  and  others  involved  in  drug  education  have  to  be 
knowledgeable  about  the  subject  of  drugs  and  able  to  develop  and  deliver  drug-education 
programs  effectively.  Teacher  Training  in  Prevention  was  designed  to  assist  in  this  purpose,  and 
includes— along  with  the  Trainer's  Guide— din  Action  Planner  and  a Sourcebook. 

The  Action  Planner  is  a training  workbook  divided  into  four  modules,  each  of  which  is  further 
broken  down  into  several  units.  The  Trainer's  Guide  takes  you  through  the  units  in  each  module, 
providing  a model  for  presenting  the  contents  of  the  Action  Planner  in  a three-day  workshop. 
The  guide  also  shows  how  to  adapt  the  model  to  fit  into  two  days  and  provides  guidelines  for 
designing  your  own  workshop.  Frequent  references  are  made  to  recommended  background 
readings;  most  of  these  are  included  in  the  Sourcebook. 

This  guide  assumes  that  you're  a skilled  trainer.  It  concentrates  on  the  main  points  of  presenting 
the  Teacher  Training  in  Prevention  program,  leaving  many  decisions— such  as  how  to  form 
groups,  which  audiovisual  aids  to  use,  and  how  to  use  them  effectively— to  your  own  discretion. 

As  an  experienced  trainer,  you'll  find  that  the  guide  provides  you  with  material  that  will  enable 
you  to  conduct  your  own  effective  Teacher  Training  in  Prevention  workshop. 
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1-2 

HOW  TO  USE  THIS  GUIDE 

Our  experience  has  shown  that  the  information  in  the  Action  Planner  can  be  presented  most 
successfully  in  a three-day  workshop.  That's  our  focus  in  this  guide,  therefore,  and  we  take  you 
through  it  in  Part  II,  using  eight  key  steps. 

The  eight  steps  to  a successful  workshop 

Before  you  do  anything  else,  read  the  Action  Planner  carefully  as  well  as  any  portions  of  the 
Sourcebook  you  feel  may  be  beneficial.  Then,  by  following  the  eight  key  steps  below,  you'll 
ensure  that  you're  using  iht  Action  Planner  effectively; 

1.  Select  the  units  of  material  that  meet  your  participants'  wants  and  needs. 

2.  Assign  appropriate  amounts  of  time  for  each  unit. 

3.  Sequence  the  units. 

4.  Set  up  a schedule  for  your  training  workshop. 

5.  Design  learning  activities  that  are  appropriate  and  feasible. 

6.  Prepare  for  the  activities. 

7.  Teach  each  of  the  chosen  learning  activities  confidently  and  competently. 

8.  Evaluate  the  training. 


The  workshop  models 

Part  II  provides  outlines  of  suggested  activities  for  presenting  each  unit  in  the  Action  Planner  in 
a three-day  workshop— including  the  amount  of  time  required.  You  can  offer  the  workshop  as 
recommended  or  make  modifications. 

We  have  also  designed  a two-day  workshop  model,  described  in  Part  III.  The  unit  outlines  in 
Part  II  are  to  be  used  with  this  workshop  as  well;  we  provide  a schedule  of  adjusted  times  to 
accommodate  the  shorter  event.  Once  again,  you  may  use  this  model  exactly  as  we  suggest  or 
modify  it  somewhat.  You  might  have  to  select  alternative  activities  to  fit  time  constraints. 

Your  circumstances  may  demand  a completely  redesigned  workshop.  To  assist  you,  in  Part  IV 
we  guide  you  through  the  eight  key  steps,  using  the  material  presented  with  the  three-  and  two- 
day  models  as  well  as  additional  useful  tools. 
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TRAINING  TIPS 


Workshop  opening 

We  recommend  that  along  with  the  usual  opening  activities—welcome,  introductions,  ice- 
breakers, overview,  announcements— you  conduct  a quick  "needs  check"  to  help  determine  the 
participants'  needs,  expectations  and  concerns. 

There  are  a number  of  ways  to  do  this.  You  could  have  participants  form  small  groups  and 
discuss  what  they  hope  to  gain  from  the  workshop.  Ask  them  to  note  any  questions  or  concerns 
they  would  like  answered.  Then  have  them  report  back  to  the  large  group,  using  serial  take-up 
(see  the  explanation  that  follows).  Record  their  comments;  use  the  needs  check  not  only  to  make 
any  necessary  modifications  to  your  workshop,  but  also  to  determine  at  the  end  of  the  training 
whether  the  participants'  needs  have  been  met. 


Introducing  the  modules 

It's  a good  idea  to  set  aside  10  minutes  at  the  beginning  of  each  module  to  review  the  major 
concepts  and  preview  the  activities.  Sometimes  this  introduction  can  be  built  into  the  first 
activity. 


Forming  groups 

This  guide  frequently  calls  for  groups  to  be  formed  in  the  training  sessions,  without  giving 

explicit  instructions  how.  When  forming  groups,  be  sure  to  consider  the  following  points; 

• The  size  or  number  of  groups  is  often  fixed  because  of  the  way  the  learning  activity  is 
structured; 

• Sometimes  the  participants  should  work  with  people  from  their  own  profession  (for  example, 
teachers),  division  (for  example,  primary),  geographic  area,  and  so  on. 

Apart  from  these  considerations,  you  should  be  free  to  form  groups  that: 

• Have  the  participants  work  with  a variety  of  other  people,  including  those  they  don't  know  or 
haven't  worked  with  to  that  point  in  the  workshop; 

• Are  fun  to  create.  The  participants  can  count  off  or  roam  around  looking  for  people  with  the 
same  characteristics.  For  example,  you  could  hand  out  crayons;  those  with  the  same  colour 
would  join  one  group.  Or  you  could  pick  four  animal  sounds  and  assign  one  to  each  person; 
everyone  making  the  same  sound  would  belong  to  one  group. 
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Take-up  of  small-group  discussions 

To  gather  the  results  of  discussions,  we  recommend  serial  take-up  as  a rule.  This  means  hearing 
one  comment  from  each  group  at  a time,  usually  asking  for  new  ideas  only  and  cycling  through 
the  groups  until  every  comment  has  been  heard,  or  enough  have  been  heard,  or  time  runs  out. 
This  technique  offers  many  advantages  over  having  each  group  give  their  full  report  one  at  a 
time:  it's  more  lively,  gets  the  important  ideas  out  first,  gives  every  group  a fair  chance,  avoids  a 
lot  of  repetition,  and  can  be  cut  off  at  a number  of  points  depending  on  time. 


Using  various  learning  techniques 

We've  written  this  guide  with  the  expectation  that  the  activities  will  be  used  as  they  were 

designed.  For  instance: 

• Brainstorming  doesn't  imply  any  discussion  of  ideas,  but  a rapid  generation  of  ideas  without 
repetition,  evaluation,  or  debate; 

• Similarly,  buzz  groups  are  limited  to  about  three  to  eight  minutes.  They're  highly  focused 
discussions  in  small  groups,  based  on  a question  or  brief  written  materials  provided  to  the 
participants. 

These  are  just  two  suggestions.  However,  there  are  many  excellent  guides  to  instructional 

techniques  to  which  you  can  refer. 

Whatever  you're  doing,  ensure  that  a number  of  things  are  happening: 

• The  core  activity  is  tying  in  directly  with  an  activity  and  objective  in  the  Action  Planner.  In 

other  words,  it's  clear  that  knowledge  is  being  acquired  and,  more  importantly,  that  skills  are 
being  developed.  We  suggest  that  you  provide  written  instructions  for  all  the  activities  you 
ask  the  participants  to  do; 

• The  participants  are  working  in  different  ways  and  groupings  over  the  course  of  the  workshop; 

• The  material  is  relevant  to  the  participants'  current  situation; 

• The  participants  feel  comfortable  in  modifying  and  adapting  the  Action  Planner  materials  to 
meet  their  own  needs; 

• There  are  many  opportunities  to  share  learnings  and  insights  with  each  other; 

• The  participants  are  physically,  intellectually,  and  socially  active;  they're  moving  around  and 
having  some  fun; 


The  participants  are  contributing  significantly  from  their  previous  training  and  their 
professional  and  personal  experience; 

Everyone  is  being  treated  with  respect. 
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PART  II-THE  THREE-DAY  WORKSHOP 


In  the  following  pages,  we  guide  you  through  the  eight  key  steps  of  a three-day  training 
workshop. 

The  selection  of  material,  allocation  of  time,  and  sequencing  are  all  based  on  our  experience  in  a 
number  of  pilot  projects.  However,  we  recommend  that  you  get  participant  input  at  the 
beginning  of  the  workshop  and  throughout  so  that  you  can  make  modifications  as  you  go  along 
if  necessary. 
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STEP  1-SELECTING  THE  UNITS; 

STEP  2-ASSIGNING  TIMES; 
STEP  3-SEQUENCING  THE  UNITS 


We've  organized  the  modules  and  units  in  the  Action  Planner  in  the  order  that  we  feel  makes 
sense  for  most  learners.  Module  1,  Rationale  for  Comprehensive  Programs,  provides  a context 
for  everything  that  follows.  It  starts  with  safe,  predictable  activities. 

Module  2,  Assisting  Students,  builds  on  Module  1 and  further  develops  many  of  the  basic 
concepts  about  drug  use.  It  deals  with  the  teacher's  response  to  a student's  possible  drug-related 
problems,  so  it's  best  to  cover  these  concepts  early  in  the  training. 

Module  3,  Planning  Drug  Education  Programs,  also  provides  opportunities  to  apply  some  of  the 
findings  of  Module  1. 

Module  4,  Implementing  Drug  Education:  Opportunities  and  Obstacles,  is  experiential  and 
personal.  It  benefits  from  the  strong  group  cohesion  developed  in  the  earlier  sessions. 

The  following  four  tables  describe  the  suggested  learning  strategies  and  time  allocations  for  the 
recommended  activities  in  each  of  the  modules.  (More  detail  is  provided  in  Part  II-3.) 
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Module  2:  Assisting  Students 

Three-day  Workshop 
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Module  2 is  set  so  that  the  Introduction  and  Unit  2.6  outline  a five-step  procedure.  Units  2.1  to  2.5  deal  with  the  five  steps  in  order. 


Module  3:  Planning  Drug  Education  Programs 

Three-day  Workshop 
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Module  3 follows  the  same  logic  as  the  previous  two.  Unit  3.1  sets  out  standards  and  criteria  for  effective  curricula.  The  middle  three  units  show  how  to 
apply  specific  ideas  arising  from  Unit  3.1.  The  final  two  units  are  general  applications  of  the  preceding  ideas,  Unit  3.5  being  an  assessment  tool  and  Unit 
3.6  a planning  tool  for  developing  a drug  education  unit  based  on  the  ideas  presented  in  this  module. 


Module  4:  Opportunities  and  Obstacles 

Three-day  Workshop 
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II-2 

STEP  4-SETTING  UP  A SCHEDULE 


The  following  is  a suggested  schedule  for  the  three-day  workshop.  For  more  information  on 
scheduling  your  time,  see  Part  IV-4,  page  76  in  this  guide. 


Day  1 

9:00  a.m-10:00  a.m. 

Workshop  opening 

10:00  a.m. -10:10  a.m. 

Introduction  to  Module  1 

10:10  a.m. -10:50  a.m. 

Unit  1.1  Patterns  and  Trends  of  Drug  Use 

10:50  a.m. -11:05  a.m. 

Break 

1 1:05  a.m. -11:35  a.m. 

Unit  1.2  Influences  on  Drug  Use 

11:35  a.m. -12:20  p.m. 

Unit  1.3  The  Concept  of  Risk 

12:20  a.m. -1:20  p.m. 

Lunch 

1:20  p.m. -1:45  p.m. 

Unit  1.4  Promoting  Social  Change 

1:45  p.m. -2:15  p.m. 

Unit  1.5  Elements  of  Comprehensive  School  Programs 

2:15  p.m. -2:35  p.m. 

Unit  1.6  Responsibilities  for  Teachers,  Counsellors  and 
Administrators 

2:35  p.m. -2:45  p.m. 

Module  1 Evaluation  and  Summary 

2:45  p.m. -3:00  p.m. 

Break 

3:00  p.m. -3:50  p.m. 

Units  2.0  and  2.6  Introduction  to  Module  2/Early  Identification 
Checklist 

3:50  p.m. -4:00  p.m. 

Day  1 closing 

Day  2 

9:00  a.m. -9:15  a.m. 

Day  2 opening 

9:15  a.m. -9:45  a.m. 

Unit  2.1  Policy  Review 

9:45  a.m. -10:45  a.m. 

Unit  2.2  Gathering  Information 

10:45  a.m. -11:00  a.m. 

Break 

1 1:00  a.m. -12:00  noon 

Units  2.3  and  2.4  The  Continuum  of  Drug  Involvement/Deciding 
a Plan  of  Action 

12:00  noon-12:15  p.m. 

Unit  2.5  Referring  to  School  and  Community  Resources 

12:15  p.m. -12:25  p.m. 

Module  2:  Evaluation  and  Summary 

12:25  p.m.-l :25  p.m. 

Lunch 

1 :25  p.m. -2:10  p.m. 

Units  3.0  and  3.1  Introduction/Effective  Preventive  Curricula 

2: 10  p.m. -2:40  p.m. 

Unit  3.2  Diverse  Learning  Strategies 

2:40  p.m. -2:55  p.m. 

Break 

2:55  p.m. -3:40  p.m. 

Unit  3.3  Applying  the  Concept  of  Risk 

3:40  p.m. -4:00  p.m. 

Day  2 closing 
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Day  3 

9:00  a.m.-9:15  a.m. 

Day  3 opening 

9:15  a.m.-9:55  a.m. 

Unit  3.4  Integrating  Drug  Education 

9:55  a.m. -10:05  a.m. 

Unit  3.5  Assessing  Curriculum  Resources 

10:05  a.m. -10:20  a.m. 

Unit  3.6  Planning  Drug  Education  Units 

10:20  a.m. -10:30  a.m. 

Module  3 Evaluation  and  Summary 

10:30  a.m. -10:45  a.m. 

Break 

10:45  a.m. -10:55  a.m. 

Introduction  to  Module  4 

10:55  a.m. -11:55  a.m. 

Unit  4.1  Attitudes,  Beliefs,  and  Behaviours 

11:55  a.m. -12:55  p.m. 

Lunch 

12:55  p.m. -1:35  p.m. 

Unit  4.2  Opportunities 

1:35  p.m. -3:05  p.m. 

Unit  4.3  Hooks  and  Games 

3:05  p.m. -3:20  p.m. 

Break 

3:20  p.m. -3:35  p.m. 

Module  4 Evaluation  and  Summary 

3:35  p.m. -4:00  p.m. 

Day  3 and  workshop  closing 

7 


II-3 

STEP  5-DESIGNING  LEARNING  ACTIVITIES; 
STEP  6-PREPARING  FOR  THE  ACTIVITIES 
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Having  selected  the  units  of  activity  you'll  use  in  your  workshop,  determined  how  much  time 
you'll  spend  on  each  and  the  sequence  in  which  you'll  present  them,  and  set  up  a schedule,  now 
you're  ready  to  design  and  prepare  for  the  activities  in  detail.  For  our  model  three-day  workshop, 
on  the  following  pages  you'll  find  an  outline  for  each  unit  of  activity,  providing  you  with: 

• The  unit  number  and  title; 

• The  objective; 

• A summary  of  the  key  learning  points; 

• Sourcebook  references  (if  any); 

• A script  outlining  the  steps  for  presenting  the  unit  and  some  time  guidelines; 

• Materials  and  equipment  you'll  need; 

• Notes:  sticking  points,  suggested  answers  to  participants'  questions,  alternative  methods,  etc. 

You're  encouraged  to  add  your  own  comments  here  as  well. 


The  scripts  are  divided  into  three  parts:  opening,  middle,  and  end.  Generally,  the  opening  is 
designed  to  engage  the  participants  in  any  number  of  ways— drawing  attention,  asking  questions 
in  order  to  find  out  their  experience,  reviewing  previously  learned  material,  or  giving  an 
overview  of  the  unit. 

In  the  middle  portion,  the  participants  work  with  the  material  through  problem  solving, 
discussion,  using  various  tools,  role-play  and  other  activities.  They  actively  participate,  practice, 
receive  feedback,  and  so  forth. 

The  end  is  where  the  material  is  tied  together  and  implications  are  drawn. 


j''  1 ..  .•»  ' 
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Unit  number  and  title 

1.1  Patterns  and  Trends  of  Drug  Use 

Objective 

Participants  will  be  able  to  describe  the  key  implications  that  arise  from  a review  of  the  patterns 
and  trends  of  alcohol  and  other  drug  use  among  Ontario  students. 


Key  learning  points 

1.  The  proportion  of  students  who  report  using  drugs  has  been  declining  since  1979.  However, 
many  users  are  still  experiencing  a variety  of  serious  problems  as  a result  of  their  drug  use. 
Therefore,  drug-related  issues  should  remain  a high  priority  in  school  curricula. 

2.  Alcohol,  tobacco,  and  cannabis  are  the  most  popular  drugs  among  students  in  grades  7 to  13. 
Therefore,  they  should  receive  most  attention  in  the  curriculum  and  other  prevention  efforts. 

3.  The  use  of  most  drugs  tends  to  increase  from  grade  7 to  11  (with  the  exception  of  glue  and 
other  solvents)  and  then  remains  fairly  constant  through  grade  13;  prevention  efforts  must 
start  well  before  use—that  is,  before  grade  7. 

4.  People  tend  to  overestimate  the  proportion  of  students  who  use  drugs.  There  are  many 
reasons  for  this,  including  the  ways  the  media  and  politicians  treat  the  issue.  Therefore, 
teachers  should  emphasize  that  drug  use  isn't  the  norm;  the  majority  of  young  people  don't 
use  drugs  other  than  alcohol.  Most  attention  should  be  given  to  alcohol,  tobacco,  and 
cannabis. 


Sourcebook  references 

The  Ontario  Student  Drug  Use  Study:  Trends  in  Drug  Use  1977-1989;  familiarize  yourself  with 
the  patterns  and  trends.  You  may  wish  to  obtain  and  read  the  full  study. 


Script 

Opening— Small-group  activity  to  identify  prevalence  of  drug  use  among  students  in  grades  7 to 
13. 

1.  Outline  the  objective  of  this  unit. 


2.  Form  groups  of  three  or  four. 


18 


3.  Have  each  participant  estimate  the  percentage  of  students  in  grades  7 to  13  in  the  province 
who  used  alcohol,  tobacco,  cannabis,  cocaine  and  glue  or  other  solvents  at  least  once  in  the 
previous  12  months  (Activity  1.1  (a).  Module  1,  page  2 in  Action  Planner).  Do  not  have 
the  participants  refer  to  the  Action  Planner  at  this  point  because  the  survey  data  from  The 
Ontario  Student  Drug  Use  Study  is  included  there. 

4.  Have  each  group  prepare  an  estimate  for  their  local  area. 

5.  Record  the  estimates  on  graphs  on  a flip  chart. 

6.  Provide  the  actual  1989  ARF  survey  data  (Figure  1,  Module  1,  page  3 in  i\\e,  Action  Planner)-, 
have  the  participants  enter  it  in  the  Action  Planner  while  you  record  it  on  the  flip  chart. 

7.  Discuss  discrepancies  between  the  estimates  and  actual  survey  data. 

Time:  20  minutes 

Middle— Large-group  activity  to  rank  priority  of  substances  for  drug-education  focus. 

1.  Have  the  participants  rank  the  drugs  in  order  of  priority  for  drug-education  focus  for  their 
class  (Activity  1.1  (b),  question  1,  Module  1,  page  5 in  Xht  Action  Planner). 

2.  Discuss  the  implications  of  this  ranking  (Activity  1.1  (b),  question  2,  Module  1,  page  6 in  the 
Action  Planner),  and  how  these  implications  would  translate  into  concrete  action  in  teaching 
drug  education.  Record  this  information  on  a flip  chart  and  save  for  use  with  Unit  1.5. 

Time:  10  minutes 

End— Large-group  session  to  identify  implications  of  survey  data. 

Summarize,  integrate,  and  reinforce  the  implications  (as  in  the  Key  Learning  Points).  Be  sure  to 

refer  to  the  drug-use  problems  discussed  in  Module  1,  pages  4 and  5 in  X\\&  Action  Planner. 

Time:  10  minutes 


Materials,  equipment 

Prepare  flip-chart  paper  to  record  the  data. 


Notes 
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Unit  number  and  title 

1.2  Influences  on  Drug  Use 

Objective 

Participants  will  identify  strategies  they'll  pursue  in  support  of  their  prevention  objectives. 


Key  learning  point 

Personal,  interpersonal,  societal,  and  environmental  influences  all  have  an  effect  on  drug  use. 
Teachers  can  have  a positive  impact  on  all  of  these  influences. 


Sourcebook  references 

"A  Systems  Approach  to  Alcohol  and  Other  Drug  Use  and  Implications  for  Prevention" 


Script 

Opening— Brainstorming  and  discussion  of  reasons  for  and  influences  on  drug  use. 

1.  Outline  the  objective  of  this  unit. 

2.  Have  the  participants  brainstorm  reasons  students  give  for  use  or  non-use  of  drugs.  Record 
them  on  the  flip  chart. 

3.  Briefly  explain  Figure  2 , Factors  that  Influence  Alcohol  and  Other  Drug  Use,  Module  1, 
page  7 in  the  Action  Planner,  comparing  it  to  the  list  generated  in  the  brainstorming  exercise 
just  completed. 

Time:  10  minutes 

Middle— Small-group  identification  of  prevention  strategies. 

1 . Form  five  groups. 

2.  Assign  a category  to  each  group:  individual  student,  student  group,  parents,  community  and 
school  boards. 

3.  Have  the  groups  complete  Activity  1.2,  part  1,  for  their  category.  Encourage  them  to  add 
other  strategies. 


Time:  10  minutes 


■; , , , ,<t|( 
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End-Concluding  comments  about  influences  and  their  implications. 

1.  Have  each  group  report  back  briefly  to  the  large  group. 

2.  Ask  what  the  implications  are  for  effective  school  programs  and  teacher  roles.  Record  them 
on  the  flip  chart.  (Save  this  chart  for  use  with  Unit  1.5.) 

3.  Briefly  summarize;  encourage  the  participants  to  complete  Activity  1.2,  part  2,  on  their  own. 

Time:  10  minutes 


Materials,  equipment 

Flip  chart 


Notes 

1.  Some  groups  may  prefer  to  do  the  middle  activity  without  using  \.\\q  Action  Planner. 

2.  You  may  wish  to  show  Figure  2 on  an  overhead  projector.  An  effective  way  of  doing  this 
would  be  to  have  three  transparencies,  one  for  each  "ring”  of  influences-individual, 
interpersonal  and  social,  and  environmental— and  superimpose  them  after  you  discuss  each. 
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Unit  number  and  title 

1.3  The  Concept  of  Risk 

Objective 

Through  individual  examples,  participants  will  be  able  to  define  the  three  different  levels  of  risk. 


Key  learning  points 

1.  The  risk  of  drug-related  problems  can  be  defined  as  the  likelihood  of  experiencing  adverse 
consequences— financial,  legal,  social,  emotional,  spiritual,  physical,  etc.-as  a result  of  drug 
use. 

2.  There's  a wide  variation  in  the  risk  of  problems  among  the  students  in  any  classroom. 
Learning  needs  vary  according  to  risk;  most  of  the  learning  should  be  appropriate  to  the 
majority.  Where  possible,  individualize  learning  to  need  (determined  in  part  by  the  student's 
risk  level). 

3.  Risk  is  a complex  and  dynamic  interrelationship  of  many  factors,  and  predicting  it  is  very 
complicated.  The  risk  of  problems  increases  with  the  number  of  risk  factors. 

4.  Risk  is  a valuable  concept:  it  focuses  attention  on  causes  and  consequences.  The  task  of 
health  promotion  is  to  enhance  health  as  well  as  to  avoid  or  reduce  risk..  The  task  of  healthy 
recovery  is  early  identification  of  problems  and  intervention,  and  treatment  or  rehabilitation. 
The  concept  of  risk  provides  a way  to  design  and  target  appropriate  interventions.  The  level 
of  risk  suggests  different  objectives  (delay  the  onset  of  use,  prevent  use,  reduce  use, 
reinforce  healthy  behaviours,  etc.). 


Script 

Opening— Lecturette  about  the  predictors  of  risk. 

1.  Outline  the  objective  of  this  unit. 

2.  Ask  the  participants  what's  meant  by  the  concept  of  risk  of  problems  related  to  alcohol  and 
other  drugs. 

3.  Develop  a definition  based  on  the  comments.  Be  sure  to  include  the  information  in  Key 
Learning  Point  #1 . 

4.  Have  the  participants  read  Unit  1.3,  Module  1,  pages  1 1 to  15  in  the  Action  Planner.  Outline 
the  influences  on  risk  and  how  they  relate  to  each  other.  Discuss  "resiliency"  and  "protective 
factors." 
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5.  Explain  the  risk  continuum  and  define  "no  risk,"  "low  to  moderate  risk,"  and  "high  risk." 

6.  With  the  group,  summarize  the  general  strategies  (health  enhancement,  risk  avoidance,  etc.) 
appropriate  to  each  level  of  risk. 

Time:  15  minutes 

Middle— Guided  activity  for  practice  with  risk  concept. 

1.  Introduce  the  activity:  its  purpose  is  to  increase  the  understanding  of  the  risk  concept. 

2.  Form  groups  of  three  or  four;  designate  them  "no  risk,"  "low  to  moderate  risk,"  or  "high 
risk." 

3.  Ask  each  group  to  develop  a composite  of  an  individual  at  their  designated  risk  level,  using 
information  they  would  know  as  a teacher. 

4.  Ask  each  group  to  select  a reporter,  who  will  record  the  information  on  flip  charts. 

5.  Caution  they  aren't  being  asked  to  make  a clinical  assessment. 

6.  Have  each  group  report  in  turn;  comment  as  appropriate  (range  and  number  of  factors), 
comparing  to  the  description  given  in  Unit  1.3,  Figure  3,  Module  1,  page  13  of  the  Action 
Planner. 

7.  Save  the  flip  charts  with  the  composite  description,  because  they'll  be  used  in  Unit  3.3. 

Time:  10  minutes 

End— Lecturette  summary  about  relevance  of  risk  concept. 

1.  Have  the  participants  identify  the  implications  of  the  risk  concept  for  their  drug-related 
program.  Record  this  on  a flip  chart  and  save  it  for  use  with  Unit  1.5. 

2.  Summarize  the  major  learning  points  about  the  relevance  of  the  concept  (as  in  Key  Learning 
Point  #4). 

3.  Encourage  the  participants  to  complete  Activity  1.3,  question  1,  in  the  Action  Planner  on 
their  own;  it's  more  suited  to  individual  and  confidential  recording. 

Time:  10  minutes 


Materials,  equipment 

Cards  to  assign  groups  (no  risk,  low  to  moderate  risk,  high  risk) 
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Notes 

You  may  wish  to  put  the  Risk  Continuum,  Figure  3,  Module  1,  page  13  in  i\[Q  Action  Planner, 
on  an  overhead  transparency.  You  can  overlay  a transparency  marked  with  the  Program  and 
Service  Strategies  (Figure  4,  Module  1,  page  14). 


V*, 
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Unit  number  and  title 

1.4  Promoting  Social  Change 

Objective 

Participants  will  be  able  to  describe  at  least  three  classroom  activities  designed  to  accelerate 
positive  social  change. 


Key  learning  point 

Social  change  may  be  thought  of  as  the  modification  of  behaviours,  attitudes,  beliefs  or 
knowledge  shared  by  members  of  a society  or  social  group.  Some  of  the  elements  that  initiate, 
promote,  or  hasten  social  change  are  known  and  teachers  can  use  them  in  the  classroom. 


Script 

Opening— Group  discussion  of  social  change. 

1.  Outline  the  objective  of  this  unit. 

2.  Provide  the  definition  of  social  change  (Key  Learning  Point). 

3.  Ask  for  examples  of  recent  social  changes  and  list  them  on  the  flip  chart.  (Examples  might 

include  use  of  seatbelts,  reduction  in  number  of  smokers,  women's  rights.) 

4.  Ask  "What  and  who  contributed  to  this  social  change?"  and  record  the  answers  quickly  on  the 
flip  chart. 

5.  Direct  the  participants  to  Unit  1.4,  Module  1,  pages  17  and  18  in  the  Action  Planner,  and 
quickly  review  the  items  identified,  linking  them  to  the  examples  identified  in  steps  3 and  4 
above. 

Time:  10  minutes 

Middle— Small-group  activity  about  possible  action. 

1.  Establish  small  groups. 

2.  Have  each  group  select  one  of  the  12  elements  listed  in  Unit  1.4,  Module  1,  pages  17  and  18 
in  {\\Q  Action  Planner. 

3.  Have  each  group  identify  three  things  they've  done  or  could  do  in  the  classroom  to 
incorporate  this  element  into  a social-change  movement  related  to  drug  use  (see  Activity  1.4, 
Module  1,  pages  18  and  19  in  the  Action  Planner). 


■ "*> 
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Time;  10  minutes 

End— Concluding  comments  about  the  real  prospects  of  social  change. 

1.  Ask  each  group  to  share  their  best  idea. 

2.  Ask  what  implications  this  unit  has  for  the  classroom  teacher.  Record  this  on  a flip  chart  and 
save  for  use  with  Unit  1.5. 

3.  Remind  the  participants  that  they've  seen  much  social  change  and  that  schools  have  been  on 
the  leading  edge  of  much  of  it  (for  example,  environmental  concerns,  pay  equity). 

4.  Encourage  the  participants  to  complete  Activity  1.4  in  i\\Q  Action  Planner  on  their  own. 

Time:  5 minutes 


Materials,  equipment 

Flip  chart 


Notes 

As  an  alternative  to  steps  3 and  4 in  the  opening,  bring  in  an  item  that  represents  each  of  the 
elements  identified  in  the  Action  Planner— fox  instance,  play  money  to  represent  funding;  a 
microphone  to  represent  the  media.  Hand  each  small  group  one  object,  asking  them  what  it 
represents  and  how  it  can  contribute  to  social  change.  Or  simply  use  the  objects  as  an  interesting 
way  to  explain  what  they  represent  and  how  they  help  to  create  social  change. 
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Unit  number  and  title 

1.5  Elements  of  Comprehensive  School  Programs 

Objective 

Participants  will  be  able  to  describe  the  five  elements  of  comprehensive  drug-education 
programs  and  assess  the  extent  to  which  these  elements  have  been  implemented  in  their 
classroom. 


Key  learning  point 

Research  supports  the  need  for  a comprehensive  approach  to  prevention  of  drug-related 
problems,  including  tying  together  various  strategies  within  the  school  and  tying  the  school  and 
community  strategies  together.  Two  documents  are  available  to  assist  school  boards  in 
developing  and  implementing  comprehensive  programs:  the  Addiction  Research  Foundation's 
Alcohol  and  Drug  Policies:  A Guide  for  School  Boards  and  the  Ontario  Ministry  of  Education's 
"Drug  Education  Policy  Framework,  1990." 


Key  sourcebook  references 

"Substance  Abuse  Curricula  vs.  School  Drug  Policies" 
"The  Role  of  Schools  in  Substance  Abuse  Prevention" 
Alcohol  and  Drug  Policies:  A Guide  for  School  Boards 


Script 

Opening  — Guided  discussion  of  comprehensive  drug-education  programs. 

1.  Outline  the  objective  of  this  unit. 

2.  Introduce  the  concept,  referring  to  the  Key  Learning  Point',  which  provides  the  rationale  for  a 
comprehensive  program. 

3.  Briefly  describe  each  of  the  five  elements  of  comprehensive  programs  as  outlined  in  Module 
I,  pages  20  and  21  in  [\\e  Action  Planner. 

4.  Direct  the  participants  to  the  flip  charts  recording  the  implications  for  effective  school 
programs;  these  were  saved  from  Units  1.1,  1.2,  1.3  and  1.4. 

5.  Discuss  any  modifications  the  participants  feel  should  be  made  to  the  list  of  elements 
identified  in  Unit  1.5,  Module  1,  pages  20  and  21  in  the  Action  Planner^  based  on  these 
implications. 
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Time:  5 minutes 

Middle— Individual  activity  applying  concepts  to  local  situation. 

Have  each  participant  assess  his  or  her  implementation  of  the  elements  of  a comprehensive 

program  using  the  questionnaire  in  Activity  1.5,  Module  1,  pages  22  to  25  in  ihQ  Action  Planner. 

Time:  10  minutes 

End— Sharing  and  analyzing  individual  situations. 

1.  Go  through  the  elements  in  Activity  1.5  one  at  a time.  For  each,  ask  by  a show  of  hands  who 
circled  1,  2,  or  3.  Write  the  total  number  of  people  on  the  flip  chart.  Repeat  for  4,  5,  6,  and  7. 

2.  Discuss  the  findings  from  this  exercise.  What  does  this  imply  about  major  priorities  for 
implementation? 

3.  Encourage  the  participants  to  use  the  Activity  1.5  worksheet  throughout  the  training  program 
as  well  as  on  the  job  to  reflect  on  their  goals. 

Time:  5 minutes 


Materials,  equipment 

Prepare  a flip-chart  page  beforehand  to  record  the  responses  to  Activity  1.5. 


Notes 


In  some  circumstances  it  may  not  be  appropriate  to  have  the  participants  assess  their  own 
programs.  Alternatives  may  be  to  have  one  individual  in  each  group  assess  his  or  her  program 
with  the  coaching  and  input  of  the  group.  Or  the  participants  could  simply  focus  on  determining 
action  steps,  following  the  "continue,"  "start,"  and  "stop"  instructions  in  Activity  1.5. 
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Unit  number  and  title 

1.6  Responsibilities  for  Teachers,  Counsellors,  and  Administrators 

Objective 

Participants  will  be  able  to  identify  their  specific  role  with  respect  to  their  school's  alcohol  and 
other  drug  program. 


Key  learning  point 

A comprehensive  program  requires  the  efforts  of  many  people  in  the  school  and  community. 
Each  individual  should  have  a role  that's  clear  and  manageable.  The  total  system  requires  that 
someone  be  responsible  for  each  of  the  key  functions  and  that  individuals  complement  each 
other. 


Script 

Opening— Lecturette  about  role  definition. 

1.  Outline  the  objective  of  this  unit. 

2.  Outline  some  general  ideas  about  the  importance  of  having  clear  roles.  It's  critical  that  you  be 
positive  and  inspiring  at  this  moment. 

Time:  5 minutes 

Middle— Small-group  activity  using  role  checklist. 

1.  Form  three  groups.  If  you  have  a group  with  mixed  roles  (that  is,  teachers,  counsellors,  and 
administrators),  assign  them  to  homogeneous  groups. 

2.  Have  the  participants  fill  out  the  checklist  on  their  own,  using  the  instructions  in  Activity  1.6, 
Question  1,  Module  1,  page  27  in  the  Action  Planner,  and  then  discuss  their  "role  profile" 
within  their  group. 

Time:  10  minutes 


End— Concluding  discussion  about  future  uses  of  the  checklist. 

1.  Solicit  a few  reaction  comments  (how  the  participants  feel  about  the  roles,  the  checklist). 
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2,  Encourage  the  participants  to  return  to  the  checklist  in  Unit  1.6,  Module  1,  page  27  in  the 
Action  Planner  throughout  the  training  and  afterwards  as  a way  of  focusing  on  their  roles. 

3.  Encourage  the  participants  to  do  Activity  1.6,  question  2 in  the  Action  Planner  on  their  own. 

Time:  5 minutes 


Notes 

1.  If  you  have  a homogeneous  group  (for  example,  all  teachers),  you  could  choose  to  have  some 
people  act  as  if  they  were  counsellors  or  administrators. 

2.  If  it's  important  to  participants,  you  could  spend  some  time  discussing  how  the  three  groups' 
roles  relate:  are  there  gaps?  helpful  overlaps?  conflicts  between  roles?  ambiguity  or 
confusion? 
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Unit  number  and  title 

2.0  Introduction 

2.6  Early  Identification  Checklist 


Objective 

Participants  will  be  able  to  describe  five  steps  for  responding  appropriately  when  they're 
concerned  that  a student  may  have  alcohol  or  other  drug  problems. 


Key  learning  points 

1.  The  earlier  a drug-related  problem  is  identified  and  intervention  begins,  the  greater  the 
likelihood  of  a successful  outcome. 

2.  The  five-step  process  depends  on  initial  alertness  to  drug-related  problems,  careful 
consideration  of  options,  gathering  of  basic  information,  and  ensuring  a referral  to 
appropriate  helping  resources. 


Sourcebook  references 

Alcohol  and  Drug  Policies:  A Guide  for  School  Boards 

The  Legal  Rights,  Powers,  and  Obligations  of  Educators  Regarding  Student  Alcohol  and  Drug 
Use 

Also  read  Youth  and  Drugs:  An  Education  Package  for  Professionals,  Toronto:  Addiction 
Research  Foundation  and  Health  and  Welfare  Canada,  1990,  Unit  One:  Adolescent 
Development,  and  Unit  Three:  Identification.  (Note:  this  package  may  be  obtained  from  the 
Addiction  Research  Foundation.) 


Script 

Opening— Lecturette  about  the  five-step  process  for  identifying  and  assisting  students  who  may 
have  alcohol  or  other  drug-related  problems. 

1.  Outline  the  objective  of  these  units. 

2.  Review  the  five-step  process,  elaborating  on  each  step. 

3.  Outline  the  possible  variations  and  outcomes  in  the  five  steps  (that  is,  each  of  the  "routes"). 

4.  Review  the  Early  Identification  Checklist  (Unit  2.6,  Module  2,  pages  25  to  27  in  the  Action 
Planner)  and  illustrate  how  it  matches  the  five-step  process. 

Time:  20  minutes 
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Middle— Buzz  session  about  the  five-step  process  and  the  checklist. 

Have  the  participants  find  a partner  and  hold  a five-minute  buzz  session  around  the  written 
materials  in  Module  2,  pages  2 to  4 in  the  Action  Planner.  Ask  them  to  report  back  their  key 
impressions,  particularly  any  concerns  and  points  of  confusion. 

Time:  10  minutes 

End— Take-up  and  recording  of  participants'  issues,  concerns,  questions. 

Ask  for  comments  from  each  pair  (one  comment  at  a time  in  turn).  Record  them  on  a flip  chart 
and  save  it  for  use  at  the  end  of  the  module.  To  be  sure  that  questions  and  concerns  have  been 
addressed,  inform  the  participants  that  you'll  be  using  this  list  again. 

Time:  20  minutes 


Materials,  equipment 

Flip  chart 

Notes 

You  may  wish  to  put  the  diagram  illustrating  the  five-step  process  and  the  Early  Identification 
Checklist  on  overhead  transparencies. 
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Unit  number  and  title 

2.1  Step  1:  Policy  Review 

Objective 

Participants  will  be  able  to  describe  the  directions  their  policies  and  procedures  require,  allow, 
and  prohibit  regarding  assisting  students  who  may  have  alcohol  or  other  drug  problems. 


Key  learning  point 

School  boards  are  mandated  to  have  policies  and  procedures  in  place.  Acting  within  policy  is 
important  to  ensure  consistency,  reduce  liability,  and  enhance  the  prospects  of  successful 
intervention. 


Sourcebook  references 

Alcohol  and  Drug  Policies:  A Guide  for  School  Boards 

The  Legal  Rights,  Powers,  and  Obligations  of  Educators  Regarding  Student  Alcohol  and  Drug 
Use 

Also  read  Youth  and  Drugs:  An  Education  Package  for  Professionals,  Unit  One:  Adolescent 
Development,  and  Unit  Three:  Identification. 


Script 

Opening— Preparation  for  case  studies. 

1.  Form  groups  of  three. 

2.  Direct  the  groups  to  the  scenarios  in  Activity  2.1,  Module  2,  pages  6 and  7 in  the  Action 
Planner.  Explain  that  most  of  the  training  for  Module  2 will  be  spent  in  the  groups,  dealing 
with  these  situations.  Assign  a group  to  each  scenario.  Or  they  may  choose  to  develop  one  of 
their  own  (possibly  a situation  someone  is  actually  dealing  with  at  the  moment). 

3.  Have  each  group  fill  in  the  introductory  information  on  the  Early  Identification  Checklist  for 
their  chosen  scenario. 

Time:  10  minutes 

Middle— Use  of  case  study  to  clarify  policy  directions. 

1.  Have  each  group  complete  step  I of  the  five-step  process  (Policy  Review)  as  a group  for  their 
scenario. 
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2.  If  they  don't  have  a real  policy  to  refer  to,  they  should  create  their  own  best  solution  within 
the  law  as  they  understand  it. 

Time:  10  minutes 

End— Debriefing  of  step  1. 

1.  Have  the  groups  comment  briefly  on  their  experience.  Ask  if  they  want  more  time  to  discuss 
the  policy  or  legal  issues  related  to  the  scenarios. 

2.  Encourage  the  participants  to  complete  Activity  2.1,  Module  2,  page  8 in  X\\q  Action  Planner, 
on  their  own. 

Time:  10  minutes 


Materials,  equipment 

1.  Having  the  scenarios  printed  on  file  cards  for  use  by  the  groups  is  a convenient  way  to  assign 
the  scenarios  and  to  have  the  case  material  close  at  hand. 

2.  Ask  the  participants  in  advance  to  bring  in  copies  of  the  schoolboard  policy,  if  they  have  one, 
for  use  while  completing  step  1 of  the  five-step  process. 


Notes 

1.  The  allotted  time  for  this  material  can  vary  widely.  In  a situation  where  there's  a clear  policy, 
you  have  expert  resources  on  hand,  and  the  participants  have  a high  expressed  need,  you  may 
wish  to  spend  considerable  time  here.  At  the  other  extreme,  you  may  only  wish  to  refer  the 
participants  to  this  unit. 

2.  We  recommend  passing  quickly  through  the  material  and  returning  to  it  later  if 
circumstances,  resources,  and  participant  needs  warrant  it. 
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Unit  number  and  title 

2.2  Step  2:  Gathering  Information 

Objective 

Participants  will  know  three  ways  to  to  gather  information  and  be  able  to  interview  students 
about  their  drug  use  so  that  they  can  decide  whether  there  may  be  an  alcohol  or  other  drug- 
related  problem. 


Key  learning  points 

1.  The  purpose  of  gathering  information  is  to  determine  whether  a problem  may  exist.  Quite 
possibly,  initial  concerns  may  turn  out  to  be  groundless.  However,  it's  best  to  be  thorough. 

2.  Only  basic  information  about  drug  use,  its  consequences,  and  drug-related  problems  is 
required.  Information  about  family  history,  motivation,  and  other  matters  may  emerge  during 
counselling,  but  isn't  necessary  or  appropriate  for  initial  information  gathering. 


Sourcebook  references 

Youth  and  Drugs:  An  Education  Package  for  Professionals,  Unit  One:  Adolescent  Development; 
Unit  Two;  Drugs  and  Their  Use,  and  Unit  Three:  Identification. 


Script 

Opening— Discussion  of  general  observations  that  may  indicate  recent  drug  use,  and 

demonstration  of  interviewing  techniques. 

1.  Outline  the  objective  of  this  unit. 

2.  Brainstorm  observations  that  might  indicate  recent  drug  use.  Ask  the  participants  to  suggest 
additions  or  deletions  to  the  list  in  Module  2,  pages  10  and  1 1 in  \.\\e  Action  Planner. 

3.  Ask  the  participants  who  they  could  talk  to  in  order  to  corroborate  their  suspicions  based  on 
the  observations. 

4.  Focus  the  participants'  attention  on  the  fact  that  many  teachers  are  uncomfortable  with 
interviewing  students  as  a method  of  gathering  information. 

5.  With  a co-trainer  or  participant,  demonstrate  a "botched  interview"— one  that  doesn't  get 
useful  information,  that  antagonizes  the  student,  and  that  shuts  off  the  possibility  of  further 
help. 
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6.  Get  some  quick  reactions  to  the  role-play  demonstration:  what  went  wrong  and  why?  What,  if 
anything,  was  done  well? 

Time:  20  minutes 

Middle— Role-play  of  teacher/student  interview. 

1.  Instruct  each  group  of  three  to  return  to  their  chosen  scenario  from  Activity  2.1. 

2.  Have  the  groups  plan  how  they  would  conduct  an  interview  designed  to  gather  information 
from  the  student  about  his  or  her  drug  use.  Direct  them  to  read  Unit  2.2  (c).  Module  2,  pages 
11  to  13  in  the  Action  Planner,  in  preparation  for  the  activity  you'll  be  asking  them  to  do 
next. 

3.  Have  one  member  of  each  group  (the  one  who  will  play  the  student)  read  additional 
information  about  the  scenario,  which  can  be  found  in  Activity  2,6,  Module  2,  pages  28  and 
29  in  the  Action  Planner.  (In  the  case  of  scenarios  constructed  by  the  group,  they  are  free  to 
improvise.) 

4.  Have  them  role-play  the  interview,  with  one  playing  the  teacher,  the  second  the  student.  Have 
the  third  member  of  the  group  observe  and  record  "teacher"  behaviour  that  follows  or  doesn't 
follow  the  recommended  interviewing  style  and  the  outcome  of  the  role-play. 

5.  Have  each  group  debrief,  beginning  with  the  observers.  Have  each  group  complete  the  Early 
Identification  Checklist  section  on  Gathering  Information. 

Time:  30  minutes 


End— Large-group  debriefing  of  step  2 (Gathering  Information)  role-plays. 


1.  Summarize  by  asking  what  were  the  difficult  points  and  positive  experiences.  Record  these 
on  a flip  chart  and  save  for  use  at  the  end  of  the  module. 


2. 


If  there's  time,  ask  volunteers  to  demonstrate  positive  and  negative  techniques  to  the  large 
group. 

Time:  10  minutes 


Materials,  equipment 

Flip  chart 


Notes 

Some  groups  don't  enjoy  role  playing.  If  you  find  that  to  be  the  case— through  resistance 
emerging  or  from  your  direct  questioning— you  or  volunteers  could  simply  demonstrate  one  or 
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recognition  of  good  and  bad  interviewing  techniques. 
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Unit  number  and  title 

2.3  The  Continuum  of  Drug  Involvement 

2.4  Deciding  on  a Plan  of  Action 

Objective 

For  a given  case  study,  participants  will  be  able  to  determine  the  level  of  drug  involvement. 
Based  on  this  information,  they  will  then  be  able  to  decide  on  the  appropriate  action. 


Key  learning  point 

There's  tremendous  variation  in  drug  use-depending  on  the  individual,  the  drugs,  and  the 
environment.  However,  general  categories  of  drug  use  have  been  established,  and  for  each,  a 
corresponding  intervention  goal  and  strategies  are  suggested. 

Sourcebook  references 

Youth  and  Drugs:  An  Educational  Package  for  Professionals,  Unit  One:  Adolescent 
Development;  Unit  Two:  Drugs  and  Their  Use,  and  Unit  Three:  Identification. 


Script 

Opening— Case-study  application  of  the  Continuum  of  Drug  Involvement. 

1.  Outline  the  learning  objective  of  this  unit. 

2.  Have  the  participants  read  Stages  of  the  Drug  Use  Continuum  (Unit  2.3,  Module  2.  page  15 
in  i\\Q  Action  Planner). 

3.  List  the  stages  of  drug  use  on  the  flip  chart;  briefly  describe  each— its  characteristics  and 
suggested  action— and  answer  any  questions  the  participants  have. 

4.  Have  the  participants  read  the  suggested  goals  and  courses  of  action.  Unit  2.4,  Module  2, 
pages  18  to  20  in  ihe  Action  Planner.  Discuss  any  questions  they  have. 

5.  Have  the  participants  review  the  Janet  case  study  (Activity  2.3,  Module  2,  page  16  in  the 
Action  Planner). 

6.  Ask  the  participants  to  answer  question  1 of  Activity  2.3.  Take  up  the  answers  by  a show  of 
hands.  Discuss  the  results. 

7.  Ask  for  suggested  goals  and  action  steps.  Record  them  on  the  flip  chart. 


38 


8.  Put  a check  mark  next  to  those  that  align  with  the  recommendations  in  Unit  2.4.  Discuss 
suggestions  that  don't  fit. 

Time:  30  minutes 

Middle— Use  of  checklist  to  complete  Steps  3 and  4. 

In  the  same  groups  as  were  formed  to  work  on  the  case-study  scenarios  in  Activity  2.1,  have  the 
participants  complete  the  Early  Identification  Checklist,  basing  it  on  their  chosen  scenario. 

Time:  20  minutes 

End— Debriefing  regarding  Steps  3 and  4 of  the  five-step  process  (Placing  the  Student  on  the 
Continuum  of  Drug  Involvement  and  Deciding  on  a Plan  of  Action). 

Identify  and  discuss  any  concerns  about  Steps  3 and  4.  Record  these  on  a flip  chart  and  save  it 
for  use  at  the  end  of  the  module. 

Time:  10  minutes 


Materials,  equipment 

Flip  chart 

Notes 

1.  Groups  may  find  it  difficult  to  place  the  hypothetical  students  on  the  drug-use  continuum 
because  different  drugs  are  used  in  varying  ways.  Each  drug  can  be  assigned  to  the 
appropriate  stage  of  the  continuum. 

2.  The  participants  may  complete  Activity  2.3,  question  2,  on  their  own. 

3.  You  may  wish  to  put  Figure  6,  Stages  of  the  Drug  Use  Continuum,  on  an  overhead 
transparency. 
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Unit  number  and  title 

2.5  Referring  to  School  and  Community  Resources 

Objective 

Participants  will  identify  local  school  and  community  resources  for  helping  students  who  may 
have  a problem  as  a result  of  their  drug  use. 


Key  learning  points 

1.  Schools  may  have  access  to  resources— such  as  guidance  counsellors,  student  services 
personnel,  and  peer  counseling  groups— to  which  teachers  may  refer  students  for  assistance. 

2.  Drug  use  is  a community  issue,  and  schools  need  the  support  and  active  involvement  of  a 
variety  of  community  resources.  In  some  cases  relationships  with  existing  services  are 
already  established;  in  other  cases  resources  need  to  be  identified,  while  in  yet  others, 
resources  have  to  be  acquired  or  developed. 


Script 

Opening— Brainstorming  list  of  desired  resources. 

1.  Outline  the  objective  of  this  unit. 

2.  Ask  the  participants  if  there  are  further  types  of  resources  needed  in  addition  to  those  in 
column  1,  Module  2,  page  23  in  iho,  Action  Planner.  Record  the  answers. 

Time:  5 minutes 

Middle— Listing  of  specific  community  resources. 

1.  Direct  the  participants  to  the  resource  list  (Unit  2.5,  Module  2,  page  23  in  the  Action 
Planner). 

2.  Ask  them  to  begin  completing  the  information  in  the  list  by  filling  in  as  many  resources  by 
name  as  they  can  in  one  minute. 

3.  Take  a poll  to  see  how  many  people  ran  out  of  time  and  how  many  ran  out  of  resources  to  list 
before  the  time  was  up.  What  does  this  mean? 

Time:  5 minutes 
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End— Concluding  comments  about  school  and  community  team  approach. 


1.  Encourage  the  participants  to  liaise  personally  and  otherwise  assist  in  building  effective  links 
between  their  school  and  community  resources. 


2. 


The  participants  may  complete  Activity  2.5  on  their  own  or  with  a school  or  community 
group. 

Time:  5 minutes 


Notes 

1.  Expect  concerns  and  complaints  about  the  real  lack  of  available  supportive  community 
resources. 

2.  As  an  alternative  activity  to  replace  the  listing  of  specific  community  resources,  the 
participants  may  review  the  Unit  2.5  resource  list  as  if  they  were  working  on  their  scenario, 
and  complete  the  Early  Identification  Checklist  section  on  Step  Five,  referring  to  school  and 
community  resources. 
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Unit  number  and  title 

3.0  Introduction 

3.1  Effective  Preventive  Curricula 


Objective 

Participants  will  be  able  to  identify: 

a)  two  characteristics  of  effective  preventive  curricula; 

b)  ways  in  which  the  10  skills-building  components  can  be  incorporated  in  the  curriculum; 

c)  ways  in  which  the  three  key  groups  could  be  involved  in  preventive  curricula. 


Key  learning  points 

1.  Drug  education  should  be  taught  within  the  framework  of  a comprehensive  program. 

2.  Drug  education  is  more  than  education  about  drugs.  A variety  of  approaches  have  been  tried, 
most  with  little  success  in  influencing  student  drug  use.  The  research  evidence  supports  the 
curricular  components  described  in  Unit  3.1,  Module  3,  pages  4 and  5 in  iht  Action  Planner. 

Sourcebook  references 

"Teacher  Training  in  Drug  Education" 

Script 

Opening— Small-group  activity  to  define  drug  education. 

1.  Outline  the  objective  of  this  unit. 

2.  Form  groups  according  to  grade  divisions. 

3.  Have  each  group  define  "drug  education." 

4.  Have  them  share  their  answers  with  the  large  group;  record  the  answers  on  the  flip  chart. 

5.  Summarize  as  in  the  Key  Learning  Points. 

Time:  15  minutes 
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Middle— Small-group  activity  to  identify  learning  activities. 

1.  Have  the  groups  complete  Activity  3.1,  question  1,  Module  3,  page  6 in  xht  Action  Planner. 

3.  Share  the  results  of  the  task  and  summarize. 

Time:  15  minutes 

End— Concluding  comments  and  discussion  of  resources. 

1.  Briefly  describe  the  ARF  Drug  Education  Resources  Directory  and  Resource  Centre  (located 
in  the  library  at  33  Russell  Street,  Toronto). 

2.  Conduct  a "show  and  tell"  of  resources— invite  the  participants,  as  well  as  the  trainers,  to 
describe  resources  they  have  used  that  have  these  components  (skills  building  and 
involvement  of  key  players). 

3.  Encourage  participants  to  complete  Activity  3.1,  question  2 on  their  own. 

Time;  15  minutes 


Materials,  equipment 

Flip  chart 

Notes 

Another  way  to  open  would  be  using  buzz  groups  to  review  Unit  3.0  Introduction  and  report 
back  any  points  of  confusion. 
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Unit  number  and  title 

3.2  Diverse  Learning  Strategies 

Objective 

Participants  will  be  able  to  select  appropriate  teaching  methods  for  achieving  drug  education 
objectives,  based  on  descriptions  of  eight  recommended  teaching  methods. 


Key  learning  point 

A variety  of  teaching  methods  are  available.  Using  a mix  of  methods  maintains  interest  and 
caters  to  students'  differing  learning  styles.  The  best  methods  depend  on  the  objective,  the  nature 
of  the  learning  task,  and  the  characteristics  of  the  participants.  Some  methods  are  more  effective 
than  others  in  teaching  drug  education. 


Script 

Opening— Brainstorming  of  learning  strategies. 

1.  Outline  the  objective  of  this  unit. 

2.  Have  the  group  brainstorm  learning  strategies  they  believe  are  most  appropriate  for  drug 
education;  record  the  answers  on  the  flip  chart. 

3.  Compare  to  the  list  given  in  Unit  3.2,  Module  3,  pages  8 to  10  in  iht  Action  Planner.  Discuss 
discrepancies. 

Time;  10  minutes 

Middle— Srnall-group  activity  to  select  strategies  for  achieving  student  learning  objectives. 

1.  Form  four  groups,  one  for  each  division  (primary,  junior,  intermediate,  and  senior),  with 
participants  joining  the  group  appropriate  to  the  classes  they  teach. 

2.  Have  the  groups  do  Activity  3.2,  Module  3,  pages  10  and  1 1 in  t\\Q  Action  Planner. 

Time:  15  minutes 

End— Reporting  on  group  activity. 

Have  each  group  report  or  demonstrate  a single  highlight  from  their  discussion  (something  that 
has  worked  well  in  the  past,  or  a new  idea). 

Time:  5 minutes 
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Materials,  equipment 

Flip  chart 

Notes 
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Unit  number  and  title 

3.3  Applying  the  Concept  of  Risk 

Objective 

Participants  will  be  able  to  match  appropriate  drug  education  approaches  with  students'  level  of 
risk. 


Key  learning  points 

1.  Drug  education  approaches  should  be  matched  to  students'  risk  of  drug-related  problems. 
Since  most  students  are  in  the  "no-risk"  or  "low-to-moderate-risk"  categories,  the  classroom 
approach  should  mainly  be  directed  at  meeting  their  needs  through  health  enhancement  and 
risk-avoidance  and  risk-reduction  strategies.  Some  risk-reduction  strategies  may  be  best 
implemented  through  individualized  activities—such  as  keeping  a private  journal— or 
programs  outside  the  classroom. 

2.  Although  drug  education  is  also  a component  of  early  intervention  and  treatment  or 
rehabilitation  strategies  targeted  to  high-risk  students,  it  will  generally  be  taught  to  them 
outside  the  classroom  setting. 


Script 

Opening— Large-group  discussion  about  risk  categories. 

1.  Outline  the  objective  of  this  unit. 

2.  Review  the  indicators  and  factors  for  "no-risk,"  "low-to-moderate-risk,"  and  "high-risk" 
levels  using  the  flip  charts  produced  in  Unit  1.3. 

3.  Ask  the  participants  to  discuss  in  their  terms  what  the  general  approaches  are  for  each  of  the 
risk  groups.  Record  these  on  a flip  chart. 

4.  Compare  these  suggestions  with  the  strategies  and  approaches  given  in  Figure  4,  Unit  3.3, 
Module  3,  pages  13  to  15  in  i\\Q  Action  Planner. 

Time:  25  minutes 
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Middle— Small-group  identification  of  educational  strategies  for  different  risk  levels. 

1 . Form  four  groups. 

2.  Assign  each  group  a risk  category  as  follows: 

• Students  at  high  risk  because  of  own  consumption  practices; 

• Students  at  high  risk  because  of  other  personal,  social,  and  environmental  risk  factors; 

• Students  at  low  to  moderate  risk  because  of  own  consumption  practices; 

• Students  at  no  risk. 

3.  Direct  each  group  to  identify  drug  education  components  they  would  emphasize  for  their 
assigned  group.  Have  them  identify  these  in  terms  of  the  skill-building  components, 
involvement  of  the  key  players,  and  diverse  learning  strategies  from  Units  3.1  and  3.2.  In 
other  words,  what  would  their  program  be  like  if  their  whole  class  were  in  that  risk  category? 
(Groups  may  find  it  easier  to  do  this  activity  if  they  assign  a specific  age  or  grade  to  their 
hypothetical  students.) 

4.  Take  up  the  group  reports  and  record  these  on  the  flip  chart. 

Time:  15  minutes 

End— Large-group  discussion  of  implications  of  applying  risk  concept. 

1.  Turn  the  focus  to  the  back-home  classroom.  Draw  out  or  present  the  implications  (see  the 
Key  Learning  Points). 

2.  Encourage  the  participants  to  complete  Activity  3.3,  questions  1 and  2,  Module  3,  pages  15 
and  16  in  i\\t  Action  Planner,  on  their  own. 

Time:  5 minutes 


Materials,  equipment 

Flip  chart  from  Unit  1.3— discussion  of  risk  profiles 

Notes 

1.  If  you  have  time,  have  the  participants  an.swer  question  2 in  Activity  3.3,  Module  3,  pages  15 
and  16  in  the  Action  Planner,  in  their  groups  and  discuss  their  responses. 

2.  You  may  wish  to  put  Figure  8,  Risk  Levels  and  Drug  Education  Approaches,  Module  3.  page 

14,  on  an  overhead  transparency. 


1 
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Unit  number  and  title 

3.4  Integrating  Drug  Education 

Objective 

Participants  will  be  able  to  identify  examples  of  how  drug  education  objectives  can  be  integrated 
into  several  non-health-related  subject  areas. 


Key  learning  point 

There  are  three  main  advantages  to  integrating  drug  education  into  other  subjects:  first,  it 
provides  greater  exposure  for  the  ideas  over  a longer  time  and  to  more  students;  second,  it 
provides  a multifaceted  context  that  reflects  the  realities  of  drug  use  and  problems  that  have  an 
impact  on  all  sorts  of  community  systems;  and  third,  it's  a way  of  reducing  the  amount  of  time 
that  would  be  required  to  teach  drug  education  as  a separate  subject. 


Sourcebook  references 

Teacher  Training  in  Drug  Education" 


Script 

Opening— Discussion  of  integrating  drug  education. 

1.  Outline  the  objective  of  this  unit. 

2.  Provide  the  rationale  for  integration,  referring  to  the  Key  Learning  Point.  Use  examples. 

Time;  5 minutes 

Middle— Small-group  activity  identifying  opportunities  for  integration. 

1 . Form  groups  according  to  the  four  divisions  (primary,  junior,  intermediate,  and  senior). 

2.  Have  individuals  pick  one  topic  from  Unit  3.4,  Module  3,  pages  17  to  19  in  the  Action 
Planner. 

3.  Hand  out  cards  naming  eight  classroom  subjects  to  each  group  (that  is.  Health,  History, 
English,  Geography,  Mathematics,  Science,  etc.). 

4.  Outline  the  rules  for  the  following  "contest": 

• Each  participant  takes  a card  randomly  and  states  an  objective  of  that  subject  that  can  be 
met  through  the  content  of  their  chosen  drug  education  topic; 
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• The  participants  switch  cards  until  everyone  in  the  group  has  made  one  suggestion  on  all 

eight  subject  cards; 

• When  the  group  has  finished  they  all  raise  their  hands. 

5.  Time  permitting,  play  another  round  with  a different  content  area. 

Time:  30  minutes 

End— Concluding  comments. 

Reinforce  the  importance  and  ease  of  integrating  drug  education  topics  into  various  subject 
areas. 

Time:  5 minutes 


Materials,  equipment 

Cards,  each  naming  a subject  area  for  the  four  divisions—eight  cards  per  division 

Notes 

1.  Teachers  of  elementary  students  seem  to  find  this  activity  easier  than  teachers  of  secondary 
students.  You  may  have  to  provide  more  examples  to  secondary  teachers  when  you  introduce  the 
activity. 

2.  Time  permitting,  you  could  hear  the  "best"  and  "worst"  ideas— have  votes  to  determine  the 
winners. 
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Unit  number  and  title 

3.5  Assessing  Curriculum  Resources 


Objective 

Participants  will  be  prepared  to  assess  the  quality  of  at  least  one  drug  education  resource  using  a 
checklist  provided  in  the  Action  Planner. 

Key  learning  point 

Good  resources  will  reflect  the  principles  of  effective  drug  education  programs  as  described  in 
this  module.  That  is,  they  will  build  skills,  involve  key  players,  use  diverse  learning  strategies, 
and  be  of  high  quality. 


Script 

Opening— Lecturette  about  qualities  of  effective  curriculum  resources. 

1.  Outline  the  objective  of  this  unit. 

2.  Review  some  of  the  key  concepts  from  earlier  units  in  this  module  (Key  Learning  Point). 

Time:  2 minutes 

Middle— Discussion  of  the  assessment  tool. 

1.  Direct  participants  to  scan  the  Drug  Education  Resource  Assessment  Form,  Module  3,  pages 
22  and  23  in  the  Action  Planner. 

2.  Ask  for  suggestions  on  how  teachers  could  use  this,  how  to  modify  it  for  persona!  use,  and 
how  to  improve  it. 

Time:  5 minutes 

End— Voting  about  future  uses  of  the  assessment  tool. 

Ask  for  a show  of  hands  regarding  who  would  use  it:  definitely,  maybe,  not  at  all? 

Time:  3 minutes 


Notes 
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Unit  number  and  title 

3.6  Planning  a Drug  Education  Unit 

Objective 

Participants  will  be  able  to  identify  key  elements  in  preparing  a drug  education  unit,  based  on  a 
planning  model  provided  and  previous  experience. 

Key  learning  point 

The  steps  in  the  model  that  has  been  provided  for  planning  lessons  or  units  are  familiar  to 
experienced  teachers;  however,  the  model  provides  teachers  with  an  opportunity  to  practice 
planning  drug  education  programs  in  particular. 


Script 

Opening— Lecturette  on  purposes  and  features  of  the  planning  model. 

1.  Outline  the  objective  of  this  unit. 

2.  Refer  to  and  quickly  review  the  planning  model.  If  the  participants  are  experienced  teachers 
rather  than  student  teachers,  emphasize  that  the  framework  is  a commonly  used  one.  Back 
home,  they  should  use  whatever  planning  model  they're  comfortable  with. 

Time:  5 minutes 

Middle— Individual  reflection  on  past  unit  planning. 

1.  Have  the  participants  reflect  on  a previous  successful  or  less  than  successful  unit  they  have 
taught.  Have  them  identify  which  factors  contributed  to  its  success  or  lack  of  success. 
Encourage  them  to  use  the  material  presented  in  Unit  3.6,  Module  3,  page  24  and  25  in  the 
Action  Planner,  while  reflecting.  Have  them  identify  which  of  the  six  steps  outlined  in  the 
model  were  critical  to  its  success  or  failure. 

Time:  5 minutes 

End— Sharing  of  experience  and  insights. 

1.  Have  the  participants  share  their  reflections  with  the  person  next  to  them.  Allow  them  each 
two  minutes. 


Time:  5 minutes 
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Notes 

As  an  alternative  for  new  teachers  or  other  groups  where  interest  and  time  permit  (allow  , 40 
minutes),  groups  could  plan  drug-education  units  using  the  planning  tool  in  Activity  3.6  and 
share  them  with  the  large  group.  This  could  also  be  done  as  a "homework"  assignment. 


52 


Unit  number  and  title 

4.1  Attitudes,  Beliefs,  and  Behaviours 

Objective 

Participants  will  know  how  some  commonly  held  but  erroneous  beliefs  (held  by  themselves  or 
others)  regarding  alcohol  and  other  drug  use  influence  the  teaching  of  drug  education. 


Key  learning  points 

1.  Knowledge,  attitudes,  and  behaviours  interact.  For  instance,  once  people  are  acting  a certain 
way,  their  attitudes  are  harder  to  change,  and  they  react  to  "facts"  selectively  so  as  to 
reinforce  existing  attitudes  and  behaviours. 

2.  Teachers'  attitudes  and  beliefs  are  critical  to  how  they  teach  drug  education;  that,  in  turn 
affects  student  outcomes. 


Script 

Opening— Small-group  discussion  of  belief  statements. 

1.  Outline  the  objective  of  this  unit. 

2.  Form  groups  of  three  or  four  people. 

3.  Divide  the  belief  statements  (taken  from  Unit  4.1,  Module  4,  pages  3 to  8 in  the  Action 
Planner),  written  on  cards,  among  the  groups. 

4.  Instruct  the  groups  to  spend  a few  minutes  detailing  arguments  that  are  used  to  support  the 
statement,  and  a few  minutes  detailing  arguments  that  are  used  to  oppose  it.  (Spend  10 
minutes  in  all.) 

Time:  15  minutes 

Middle— Large-group  summary  of  beliefs. 

1.  Re-form  into  a large  group. 

2.  Have  each  group  in  turn  report  their  findings.  Discuss. 

3.  Summarize  the  most  effective  counter-arguments  that  can  be  used  to  correct  wrong  beliefs  or 
influence  inappropriate  attitudes,  first  taking  suggestions  from  the  participants  and  then 
adding  material  from  Unit  4.1,  Module  4,  pages  3 to  8 in  the  Action  Planner,  that  was 
overlooked. 
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Time:  30  minutes 

End— Large-group  discussion  about  how  attitudes  and  beliefs,  influence  teaching  of  drug 

education. 

1.  Discuss  how  the  various  views  created  difficulties  and  how  this  would  influence  drug 
education  strategies.  Elaborate  on  the  Key  Learning  Points. 

2.  Encourage  the  participants  to  complete  Activity  4.1,  Module  4,  page  8 on  their  own,  with  a 
view  to  identifying  attitudes  and  beliefs  that  were  challenged  or  ones  they  find  will 
significantly  help  or  hinder  their  effectiveness  in  the  classroom. 

Time:  15  minutes 


Materials,  equipment 

Cards  with  the  belief  statements  (bold  type  only)  from  Unit  4.1,  Module  4,  pages  3 to  7 in  the 
Action  Planner,  for  assignment  to  groups 


Notes 
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Unit  number  and  title 

4.2  Opportunities 

Objective 

Participants  will  be  able  to  identify  opportunities  and  ways  to  respond  effectively  to  enhance 
learning  outside  of  the  formal  drug  education  curriculum. 

Key  learning  point 

It's  a challenge  for  teachers  to  develop  learning  opportunities  based  on  current  situations  or  from 
emerging  events  that  are  relevent  to  students.  These  situations  or  events  are  often  negative; 
however,  they  are  of  great  interest  to  students.  If  not  handled  well,  the  relevance  or  credibility  of 
the  teacher  and  his  or  her  material  might  suffer. 


Script 

Opening— Large-group  discussion  of  emerging  opportunities. 

1.  Outline  the  objective  of  this  unit. 

2.  Have  the  participants  brainstorm  the  advantages  of  using  emerging  opportunities  and 
"teachable  moments." 

3.  Record  them  on  the  flip  chart  and  discuss. 

Time:  10  minutes 

Middle— Small-group  brainstorming  to  identify  effective  responses. 

1 . Form  groups  of  three  or  four. 

2.  Have  each  group  pick  one  opportunity  to  discuss  from  those  given  in  Activity  4.2,  Module  4, 
pages  9 to  11  in  the  Action  Planner,  or  one  of  their  own  creation  (encourage  real-life 
examples). 

3.  Have  each  group  brainstorm  ways  in  which  a teacher  could  effectively  respond  to  these 
opportunities. 

4.  As  time  permits,  each  group  can  work  through  more  than  one  opportunity. 

Time:  10  minutes 
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End-Take-up  session  to  capture  best  ideas. 

1.  Ask  the  groups  to  give  their  best  ideas  for  the  opportunities  presented  in  Activity  4.2.  Take 
these  up  in  the  order  presented  in  this  activity.  Remember,  you  may  have  some  groups  who 
worked  on  real-life  situations.  Be  sure  to  solicit  their  ideas  as  well. 


2. 


Conclude  with  a brief  summary  about  the  importance  of  "opportunities"  (Key  Learning 
Point). 

Time;  5 minutes 


Materials,  equipment 

Flip  chart 


Notes 
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Unit  number  and  title 

4.3  Hooks  and  Games 

Objective 

Using  a four-step  strategy,  participants  will  be  able  to  respond  effectively  to  challenges  that 
might  arise  in  the  classroom. 


Key  learning  point 

Many  teachers  are  apprehensive  about  getting  hooked  into  awkward  or  embarrassing  situations 
through  manipulative  questions  ("hooks")  students  may  ask  or  "games"  they  might  play.  Such 
challenges  are  inevitable.  However,  by  being  alert  and  identifying  them,  carefully  evaluating 
underlying  messages,  accepting  the  student,  and  responding  effectively,  classroom  climate  and 
effectiveness  can  be  maintained  or  even  enhanced  by  turning  a threat  into  a learning  opportunity. 

Script 

Opening— Question-and-answer  definition  of  hooks  and  games. 

1.  Ask  the  participants  to  identify  their  greatest  fears  of  what  might  happen  when  teaching  drug 
education. 

2.  Ask  the  participants,  "What  motivates  disruptive  behaviour,  self-disclosure,  sassy  questions?" 

3.  State  the  objective  of  this  unit. 

4.  Define  "hooks"  and  ask  for  examples.  Define  "games"  and  ask  for  examples. 

5.  Review  each  of  the  four  recommended  steps.  Refer  the  participants  to  Unit  4.3,  Module  4, 
pages  12  to  14  in  {he  Action  Planner. 

6.  State  the  importance  of  teachers  being  aware  of  and  able  to  respond  effectively  to  "hooks" 
and  "games." 

Time:  30  minutes 

Middle— Role-play  of  hooks  and  games  situations. 

1.  Form  pairs. 

2.  Have  the  pairs  role-play  one  situation  from  Activity  4.3.  Keep  the  role-plays  brief.  That  is. 
the  "student"  starts  it  off  with  one  or  two  sentences  and  the  "teacher"  replies  in  a few 
sentences.  Have  them  reverse  roles.  Have  them  repeat  responses  until  they  feel  comfortable. 
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3.  Have  the  participants  continue  with  other  situations  until  time  runs  out. 

Time:  25  minutes 

End— Large-group  sharing  of  effective  responses. 

1.  Ask  for  volunteers  to  role-play  vignettes  they  feel  are  challenging  and  instructive.  Have  them 
read  the  situation,  state  their  assumptions  (steps  1 and  2 of  the  four-step  strategy),  and  show 
their  responses  (steps  3 and  4). 

2.  After  the  role-play,  comment  on  (or  solicit  comments)  how  the  four  steps  worked. 

3.  Conclude  by  summarizing  and  stating  the  importance  of  after-class  follow-up  when 
appropriate. 

Time:  25  minutes 


Notes 

1.  You  could  arrange  some  role-plays  with  more  than  one  "student"  and  allow  for  more 
interaction. 

2.  When  explaining  the  four-step  strategy  of  responding  to  "hooks"  and  "games,"  you  may  wish 
to  use  an  overhead  transparency,  revealing  one  step  at  a time. 


II-4 

STEP  7-TEACHING  THE  ACTIVITIES; 
STEP  8-EVALUATING  THE  WORKSHOP 
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Once  you  have  worked  your  way  through  steps  1 to  6 of  the  eight  steps  to  a successful 
workshop,  you  will  be  well  prepared  to  teach  each  activity  confidently  and  competently.  Refer 
again  to  the  training  tips  in  Part  1-3,  page  5 of  this  guide  if  you  need  further  help. 


Evaluating  training  workshops 

In  a classic  1960  article  (reprinted  in  the  June  1979  issue  of  the  Training  and  Development 
Journal),  Donald  L.  Kirkpatrick  outlined  techniques  for  evaluating  training  programs  focusing 
on  four  aspects: 

• Reaction:  how  well  the  participants  liked  the  training  program; 

• Learning:  the  degree  to  which  the  learning  objectives  were  met,  as  measured  by  workshop 

performance,  tests,  etc.; 

• Behavior:  back-home  application  of  the  workshop  material; 

• Results:  what  impact  that  behavior  had. 

The  evaluation  of  a training  workshop  depends  on  a number  of  factors,  such  as  policy  and 
resources  available.  At  minimum,  reaction  should  be  measured.  The  sample  evaluation  form  at 
the  end  of  this  guide  could  be  used. 

Hand  out  the  entire  form  at  the  beginning  of  the  workshop.  Ensure  that  everyone  knows  that 
each  module  will  be  evaluated  separately  at  the  end  of  that  session.  When  the  workshop  finishes, 
they  are  to  complete  the  rest  of  the  form  (starting  with  question  2). 

The  information  you  collect  will  help  you  to  plan  any  future  workshops  as  well  as  letting  you 
know  how  well  you  did. 
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PART  lll-THE  TWO-DAY  WORKSHOP 


IIM 

ADAPTING  THE  THREE-DAY  WORKSHOP 


To  prepare  for  and  present  a two-day  workshop,  work  through  the  eight  steps  described  in  Part  II 
of  this  guide.  Using  the  schedule  on  pages  63  and  64  in  Part  III-2  as  a guide,  adjust  the  various 
activities  and  times  allotted  in  the  outlines. 

On  the  following  pages  are  four  tables  describing  the  suggested  techniques  and  time  allocations 
for  the  recommended  activities  in  each  module. 
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Module  2:  Assisting  Students 

Two-day  workshop 
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Module  2 is  set  so  that  the  introduction  and  Unit  2.6  outline  a five-step  procedure.  Units  2.1  to  2.5  deal  with  the  five  steps  in  order. 


Module  3:  Planning  Drug  Education  Progr 

Two-day  Workshop 
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Module  3 follows  the  same  logic  as  the  previous  two.  Unit  3. ! sets  out  standards  and  criteria  for  effective  curricula.  The  middle  three  units  show  how  to 
apply  specific  ideas  arising  from  Unit  3.1.  The  final  two  units  are  general  applications  of  the  preceding  ideas,  Unit  3.5  being  an  assessment  tool  and  Unit 
3.6  a planning  tool  for  developing  a drug  education  unit  based  on  the  ideas  presented  in  this  module. 
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III-2 

SCHEDULE  FOR  THE  TWO-DAY  WORKSHOP 


Day  1 

9:00  a.m. -10:00  a.m. 

Workshop  opening 

10:00  a.m. -10:10  a.m. 

Introduction  to  Module  1 

10:10  a.m. -10:25  a.m. 

Unit  1.1.  Patterns  and  Trends  of  Drug  Use 

10:25  a.m. -10:40  a.m. 

Break 

10:40  a.m.-l  1:05  a.m. 

Unit  1.2  Influences  on  Drug  Use 

11:05  a.m, -11:35  a.m. 

Unit  1.3  The  Concept  of  Risk 

11:35  a.m. -12:00  noon 

Unit  1.4  Promoting  Social  Change 

12:00  noon-l:00  p.m. 

Lunch 

1:00  p.m. -1:15  p.m. 

Unit  1,5  Elements  of  Comprehensive  School  Programs 

1 : 15  p.m. -1:20  p.m. 

Unit  1.6  Responsibilities  for  Teachers,  Counsellors  and 
Administrators 

1:20  p.m. -1:30  p.m. 

Module  1 Evaluation  and  Summary 

1:30  p.m. -2:10  p.m. 

Units  2.0  and  2.6  Introduction  to  Module  2/Early  Identification 
Checklist 

2:10  p.m, -2:15  p.m. 

Unit  2.1  Policy  Review 

2:15  p.m. -2:30  p.m. 

Break 

2:30  p.m. -3:00  p.m. 

Unit  2.2  Gathering  Information 

3:00  p.m. -3:30  p.m. 

Units  2.3  and  2.4  The  Continuum  of  Drug  Involvement/Deciding 
on  a Plan  of  Action 

3:30  p.m. -3:35  p.m. 

Unit  2.5  Referring  to  School  and  Community  Resources 

3:35  p.m. -3:45  p.m. 

Module  2 Evaluation  and  Summary 

3:45  p.m. -4:00  p.m. 

Day  1 closing 

Day  2 

9:00  a.m. -9:10  a.m. 

Day  2 opening 

9: 10  a.m. -9:40  a.m. 

Units  3.0  and  3.1  Introduction  to  Module  3/Effective  Preventive 
Curricula 

9:40  a.m. -10:00  a.m. 

Unit  3.2  Diverse  Learning  Strategies 

10:00  a.m. -10:45  a.m. 

Unit  3.3  Applying  the  Concept  of  Risk 

10:45  a.m.-l  1 :00  a.m. 

Break 

1 1 :00  a.m.- 1 1 :25  a.m. 

Unit  3.4  Integrating  Drug  Education 

1 1 :25  a.m.-l  1 :35  a.m. 

Unit  3.5  Assessing  Curriculum  Resources 

1 1 :35  a.m.-l  1 :50  a.m. 

Unit  3.6  Planning  Drug  Education  Units 

1 1 :50  a.m.- 1 2:00  noon 

Module  3 Evaluation  and  Summary 

1 2:00  noon- 1 :00  p.m. 

Lunch 

1 :00  p.m.-l : 10  p.m. 

Introduction  to  Module  4 

1:10  p.m.-l  :55  p.m. 

Unit  4.1  Attitudes,  Beliefs,  and  Behaviours 

1 :55  p.m. -2:25  p.m. 

Unit  4.2  Opportunities 

2:25  p.m. -2:40  p.m. 

Break 

2:40  p.m.-3:40  p.m. 
3:40  p.m. -3:50  p.m. 
3:50  p.m. -4:00  p.m. 


Unit  4.3  Hooks  and  Games 
Module  4 Evaluation  and  Summary 
Day  2 and  workshop  closing 
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PART  IV-DESIGNING  YOUR  OWN  WORKSHOP 


IV- 1 

HOW  TO  BEGIN 

Before  designing  your  own  workshop,  we  recommend  that  you  do  the  following: 

• Read  the  Action  Planner  carefully; 

• Participate  in  a workshop  based  on  the  Action  Planner. 

• Read  Parts  I,  II  and  III  of  this  guide  carefully; 

• Conduct  and  analyze  a needs  assessment  (see  Part  IV-2  in  this  guide). 


After  taking  these  preparatory  steps,  you  are  ready  to  work  through  the  eight  key  steps  to  a 
successful  workshop  (see  Part  1-2,  page  4 in  this  guide).  On  the  next  pages  are  some  additional 
suggestions  to  assist  you. 


IV.2 

STEP  1-SELECTING  THE  UNITS; 
STEP  2-ASSIGNING  TIMES 


On  the  following  pages  you'll  find  a needs  assessment  tool  and  a form  for  setting  your  chosen 
priorities  for  the  workshop.  These  will  help  you  in  selecting  the  units  of  activity. 

Choosing  units  is  a simple  three-step  process: 

1.  Use  the  needs  assessment  tool  provided  or  other  means  to  find  out  the  needs  of  your 
participants.  This  should  be  done  well  in  advance  of  the  workshop  if  possible.  The 
assessment  will  provide  a general  perspective  of  your  group's  perceived  needs. 

2.  Consider  our  recommendations  for  a three-day  workshop,  which  are  based  on  extensive 
experience,  four  pilot  projects,  and  written  evaluations. 

3.  Finally,  list  your  priorities  in  any  way  you  feel  comfortable.  We  prefer  the  "ABC"  method: 
units  designated  as  As  are  the  must  do's,  Bs  are  the  should  do's,  and  Cs  would  be  nice  to  do. 
Then  assign  times  to  the  chosen  activities.  Most  units  need  30  to  45  minutes  to  cover  in  an 
active  learning  way.  However,  we  recommend  that  you  allow  60  to  90  minutes  or  more  for 
units  that  are  of  high  priority,  particularly  when  there's  a lot  of  information  or  the  subject  is 
complex. 

There's  one  thing  you  may  find  in  using  the  three-step  process  described  above:  it  probably  has 
to  be  done  a few  times.  Add  up  your  total  allotted  time.  It's  usually  much  higher  than  the  training 
time  available.  This  means  going  back  and  cutting  out  material.  Resist  the  temptation  to  cram 
too  much  into  a day;  this  puts  added  pressure  on  both  you  and  the  participants. 


Teacher  Training  in  Prevention 
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How  long  ago  did  you  attend  the  most  recent  session(s)? 


How  familiar  are  you  with  the  theories  and  principles  of alcohol  and  drug  usei 


Ui 

o 


o 


CN 


H 3 
o S 


vs 


\r\ 


'<r 


fO 


oa 


3 

> I 

tt. 


{2 


d 

« 

“O 

d 

*-> 

c/5 

too 

d 

*3 


too 

•S 

’u 

(U 

*3 


i| 

s u 

-d  «j 

0 M 
> u 

.5  d 
too  .2 
3 d 

Ui 

*^3  y 

^ SS 

d ^ 

1 -I 

3 r 


<u 

w 

u 

I~4 

3 

O 

t>3 

flj 


d 

3 

e 

6 

o 

u 

■T3 

d 

OJ 


d 

o 

u 

<u 

M 

s 

OJ 

3 

o 

t-i 

Cu 

4-1 

3 

O 

d 

o 


^ o 


bO  bo 

.S  .S 

qj  s-e 

^ M 

^ d 
o 


d 

.2 

u 

rt 

u 

3- 

-d 

w 

too 

3 


d 

3 

C 

O 


a._i 
C too 

O 3 

_d  too 
d 

^•d 

•S  d 

D^’Qh 

a. 

rt  2 

y 

3 3 
too  o 

4J  X 

3 

1-1 


bo3 

S d 

a 3 


Oi 

iU 

(/3 

1-1 


3 
u 

too 

.s 

’ (/i 

(/} 
<u 

</5 

. ^ QO 

_rt 

"d  c 

■y  .2 


d ^ 

^ 3 

^ "d 
.3  «J 

d ^ 

^ 5 
> >-* 
u "3 


<U 

3 

■w 

«5 

ja 

o 

"d 

s 

.y 

*-w 

*2 

a 

iH 

o 

£3 

O 


>» 

I 


1-H 

§ 

too 

d 

<45 

>-l 

o 

«N 

OJ 

■> 

1-1 

U 

rn 

M 

o, 

too 

.2 

Oi 

”3 

c/1 

d 

"tJ 

o 

'u 

i/i 

V 

*3 

1-4 

ctf 

'-I-, 

O 

OJ 

3 

<u 

1-1 

rt 

U, 

OJ 

-a 

OJ 

a 

d 

"O 

o 

■3 

u 

to 

-3 

o 

o 

3 

o 

Id 

O 

(U 

O 

Ph 

M 

d. 

O 

u 

o 

dn 

"o-, 

:§ 

U-, 

W 

.2 

too 


rt 

-d 

c 

.2 

i-i 

rt 

o 

3 

-3 

too 

3 

1-1 

-3 

too 


oJ 

d 

flj 

l-l 

<40 


C 

3 

4-1 

iM 

O 

Cu 

Cl, 

O 

<40 

ll 

OJ 

jd 

<j 

rt 

<u 


CO 


d 

.2 

4», 

rt 

u 


3 

o -a 


too 


> 
rt 

_d  3 
QJ 

-o  -3 
"3  _d 

S 3 
o 

:3  ■> 

o ^ 
_Q  -n 


"3 

3 


u 


'5  ^ 
< ^ 


fn 


u 


Each  of  the  four  modules  is  divieled  into  several  unitSt  as  outlined  below.  In  the  spaces  provided,  please  indicate  how 
important  the  topic  of  each  unit  is  to  you  for  the  workshop.  Rank  the  topics  in  Modules  1 and  3 in  order  of  importance 
from  1 to  6,  those  in  Module  2 from  1 to  7,  and  those  in  Module  4 from  1 to  3.  Again,  1 is  the  LEAST  important  rank. 
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1 .6  Responsibilities  for  Teachers,  Counsellors  and  Administartors 

Roles  and  tasks  involved  in  delivering  education  programs,  assisting  students,  and  administering  programs. 


Level  of 

Module  2:  Assisting  Students  IMPORTANCE 

(rank  1 - 7) 

2.0  Introduction 

A five-step  process  teachers  can  use  to  identify  and  assist  students  who  may  have  drug-related  problems.  
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observations  indicating  use,  corroboration  for  colleagues,  discussion  with  student,  continuum  of  drug 
involvement,  decisions  made,  referrals  to  school  or  community  resources. 
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4.1  Attitudes,  Beliefs,  and  Behaviours 
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Setting  Workshop  Priorities 
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2.2  Gathering  Information 

2.3  The  Continuum  of  Drug  Involvement 

2.4  Deciding  a Plan  of  Action 

2.5  Referring  to  School  and  Community  Resources 

2.6  Early  Identification  Checklist 


Module  3:  Planning  Drug  Education  Programs 
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IV-3 

STEP  3-SEQUENCING  THE  UNITS 


There  are  many  different  ideas  about  how  to  sequence  the  units  within  each  module.  You  could 
go: 

• From  the  general  to  the  specific; 

• From  the  specific  to  the  general; 

• From  the  concrete  to  the  abstract,  or; 

• From  the  abstract  to  the  concrete. 

In  the  end,  it  calls  for  judgement  and  creativity. 

For  example,  you  may  wish  to  teach  Module  2 at  the  end  of  the  training  rather  than  as  the  second 
session.  Or,  because  Module  4 is  very  concrete  and  applies  directly  to  the  classroom,  you  may 
prefer  to  start  there.  The  completed  forms  in  Part  II  might  be  a useful  guide  in  planning  your 
sequencing. 
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IV-4 

STEP  4-SETTING  UP  A SCHEDULE 


The  steps  in  scheduling  a workshop  are  as  follows: 

1.  Decide  your  start  and  stop  times.  We  assume  a 9 a.m.  to  4 p.m.  workday. 

2.  Block  out  times  for  meals.  Usually  these  must  be  set  at  a preplanned  time  in  order  for  you 
and  the  participants  to  make  arrangements. 

3.  Allow  mid-morning  and  mid-afternoon  breaks  of  15  minutes  each. 

4.  Allow  15  minutes  at  the  beginning  of  the  day  for  such  activities  as  announcements,  welcome, 
and  questions  from  the  previous  day. 

5.  Allow  15  minutes  at  the  end  of  the  day  for  evaluation,  closing,  assignments,  social 
arrangements,  and  so  on. 

Already,  there  are  only  five  usable  hours  each  day  for  learning  activities. 

6.  We  recommend  that  10  minutes  be  set  aside  at  the  beginning  of  each  module  to  review  the 
major  concepts  and  preview  the  activities.  Sometimes  this  can  be  built  into  the  first  activity. 

7.  We  also  recommend  that  10  minutes  be  set  aside  at  the  end  of  each  module  to  summarize  and 
do  a written  or  verbal  evaluation  of  the  process  and  progress  to  date. 

8.  One  hour  should  be  set  aside  at  the  beginning  of  the  workshop  for  warm-up  exercises  to 
introduce  people  to  one  another,  review  workshop  goals,  and  conduct  an  informal  needs 
assessment. 
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IV-S 

STEP  5-DESIGNING  LEARNING  ACTIVITIES 


Picking  the  right  activity  is  a function  of; 

• Time; 

• The  nature  of  the  learning  objective:  knowledge,  attitude,  or  skill; 

• Ensuring  a good  mix  of  methods  and  groupings; 

• Your  preferred  training  style; 

• Participants'  learning  styles  and  other  needs. 

You  may  choose  to:  use  the  activities  provided,  modify  them  (alternatives  are  sometimes 
suggested  in  the  notes),  or  create  your  own. 
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IV-6 

STEP  6-PREPARING  FOR  THE  ACTIVITIES; 
STEP  7-TEACHING  THE  ACTIVITIES; 
STEP  8-EVALUATING  THE  WORKSHOP 


Use  the  materials  you  have  assembled  to  prepare  for  your  workshop.  To  help  you  teach  the 
activities,  refer  to  the  tips  on  page  5 in  Part  I of  this  guide. 

As  you  progress  through  the  workshop,  have  the  participants  fill  out  the  evaluation  form  at  the 
end  of  this  guide  to  assist  you  in  evaluating  the  results.  This  way,  you'll  be  able  to  modify  future 
workshops  effectively. 
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1.  (d)  Please  indicate  whether  you  found  the  amount  of  information  given  in  each  of  the  following  content  areas  to 

be  about  rights  too  much  or  too  little.  Aho^  please  indicate  how  useful  you  found  the  information  given  in 
each  area. 

Amount  of  Information  Usefulness  of  Information 

{Circle  one)  {Circle  one) 
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Comments  about  activities: 


Are  there  any  other  topics  you  would  have  liked  to  see  covered  in  the  training  sessions^ 


Would  you  have  preferred:  Same  number  of  sessions  spread  over  a longer  period? 

Less  material  in  fewer  days? 

More  material  in  same  number  of  days? 

Other  
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Are  there  any  materials  that  we  could  have  provided  to  make  your  job  easier^ 
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Figure  1 

ALCOHOL  AND  OTHER  DRUG  USE 

AMONG  STUDENTS  IN  GRADES  7.9.11  AND  13 
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Figure  4 
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ELEMENTS  THAT  CONTRIBUTE  TO  SOCIAL  CHANGE 
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ELEMENTS  THAT  CONTRIBUTE  TO  SOCIAL  CHANGE 
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ELEMENTS  OF  COMPREHENSIVE  SCHOOL  PROGRAMS 
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Figure  6 

Stages  of  the  Drug  Use  Continuum 
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Figure  7 


SKILLS-BUILDING  COMPONENTS 
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SKILLS-BUILDING  COMPONENTS 


m 

bi) 

a 

a 

B 

o 

CD 

o 

o 

Q 


Cfi 

Cfi 

0) 

Ct 

a 

c» 


cn 

% 

0) 

SU 

o 

u 

CQ 


s 

Cfi 

a 

o 


ARF 


JUV 


3 


CO 


O 


CO 

O 


& 
Q 

O 
1=) 

9 P5 


m ^ 

o 

<! 


t3A 

d 

d 

Sh 

d 

S3 

0 

•fH 

CD 

d 

CD 

d 

'd 

c; 

CD 

•pN 

d 

o 

ft 

bfi 

a 

•FN 

'd 

'd 

d 

'd 

d 

•FN 

c8 

s 

d 

fM 

0 

1 

^ti 

"d 

A 

cn 

0^ 

0^ 

d 

(V 

d 

CD 

•fH 

'o 

C8 

d< 

d 

p:} 

o 

O 

• 

• 

• 

• 

TEACHING/LEARNING  STRATEGIES 
FOR  DRUG  EDUCATION 
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PLANNING  A DRUG  EDUCATION  UNIT 
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